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ABSTRACT. MOST OFTEN, THE PHRASE NON-FORMAL EDUCATION IS USED WITH 

REFERENCE TO ADULT CONTINUING EDUCATION, ALTHOUGH ITS AREA OF SCOPE IS NOT 

LIMITED TO ADULTS. 

NON-FORMAL EDUCATION EXPLOITS THE EDUCATIONAL POTENTIAL OF ACTIVITIES 

DESIGNED AND CARRIED OUT WITHIN AN EXTRA - DIDACTIC INSTITUTIONAL FRAMEWORK, IN 

SOME CASES OTHER THAN THE ONE PROVIDED BY THE EDUCATION SYSTEM. THE INFORMAL 

ACTIVITIES HAVE THE PURPOSE OF COMPLETING THE EDUCATIONAL TASKS THAT THE 

SCHOOL COULD ONLY FULFILL IN PART. WE INCLUDE HERE THE MULTITUDE OF 

EXTRACURRICULAR EDUCATIONAL ACTIONS, COMPLEMENTARY TO FORMAL EDUCATION, 

UNDERTAKEN BY THE FAMILY, CULTURAL INSTITUTIONS, CIVIC, CONFESSIONAL OR YOUTH 

ORGANIZATIONS AND, TO SOME EXTENT, BY THE MEDIA SYSTEM, WHEN ITS ACTIONS MEET 

THE CHARACTERISTICS OF THIS FORM. EDUCATION. THE INFORMAL ACTIVITIES ARE MEANT 

TO CARRY OUT EDUCATIONAL TASKS THAT THE SCHOOL COULD ONLY FULFILL IN PART. 

       KEYWORDS: EXTRACURRICULAR ACTIONS, NON-FORMAL EDUCATION, INFORMAL 

EDUCATION. 

 

Introduction 

A European document that legitimizes non-formal and informal education is the European 

Qualifications Framework for lifelong learning (EQF)2. It envisages the creation of an integrated 

system of transfer and accumulation of credits for lifelong learning. The priority given to lifelong 

learning and the need to stimulate the transfer of qualifications between institutional borders, 

internal systems, as well as between national ones, underline the need for an integrated European 

system of transfer and accumulation of credits for lifelong learning. The introduction of the eight 

EQF levels will facilitate the elaboration and implementation of this system. The European 

Integrated Credit Transfer and Accumulation System (SEITAC) for lifelong learning takes into 

account a number of principles, many of which are directly or indirectly relevant to non-formal 

and / or informal education. Thus, it is explicitly stipulated that SEITAC must be built on the basis 

of the learning outcomes acquired in the learning process carried out in formal, non-formal and 

informal contexts. It should also be flexible enough to cover the diversity of education and 

vocational training offerings for lifelong learning (initial and continuing education and training in 

formal systems, as well as the learning process in non-formal and informal contexts).  

 
1 Professor - The Ion Mincu College from Târgu-Jiu 
2 Cadrul european al calificărilor în perspectiva învăţării pe parcursul întregii vieţi. Document de lucru al Comisiei 

Europene, Bruxelles, 8.7.2005, SEC (2005) 957 EQF 
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From here derives a variety of approaches that enhance a broader perspective on SEITAC 

and its characteristics that target the non-formal and informal area3: 

- it must be simple and functional enough to have practical relevance for individuals, 

providers of education and vocational training offers, authorities for qualifications and other 

relevant bodies; 

- it must be based on a transparent set and accepted by principles, conventions and 

procedures that promote mutual trust between the partners involved; 

- it should facilitate individuals to have the knowledge, skills and competencies evaluated 

and recognized when they need to, including those specific to a learning unit, based on appropriate 

assessments; 

- it must facilitate the use of different methods of evaluating learning outcomes. 

Characteristic features of non-formal education 

The relationship between non-formal and formal education is one of complementarity, both 

in terms of content, as well as in terms of forms and modalities. 

The characteristic features of non-formal education are relevant to this form, which 

provides the link between formal and informal education. An important feature refers to the fact 

that non-formal education takes place within an institutionalized framework, outside the school 

system, comprising extra class / extra didactic activities (circles on disciplines, interdisciplinary or 

thematic circles, sports, artistic, school competitions, Olympics, competitions, etc.). ) and 

extracurricular education and training activities, called extracurriculars and per-schooling. The 

extracurriculars are developed in the socio-professional environment such as, for example, the 

training and retraining, civic or professional training activities. Preschool activities evolve in the 

socio-cultural environment as self-education and organized leisure activities in popular 

universities, sports clubs, theaters, museums or children's clubs, public libraries, trips, social-

cultural activities or in the family or through the media, often called "parallel school". 

Non-formal education takes advantage of the education / training activity organized outside 

the education system but also inside it (see the role of clubs, student / student camps) under the 

guidance of specialized teachers in designing educational actions, which ensures the realization of 

the subject / educator-object correlation. / educated at complementary flexibility levels in relation 

to formal pedagogical resources4. 

The coordinators of this form of education, however, play their roles more discreetly, they 

are animators, moderators. The non-formal educator is asked for more flexibility and enthusiasm, 

adaptability and speed in adopting various styles of activity management, depending on the needs 

and requirements of the educated. 

The content and the objectives pursued are provided in specially elaborated documents that 

present a great flexibility, differing according to age, sex, socio-professional categories, the 

 
3 Ș. Antonovici, et al.(2006), Fișe pentru aplicarea metodei proiectelor, Editura Aramis Print, București 

4 J.Birdwell, R. Scott, D. Koninck,  (2015), Learning by Doing, Demos, United Kingdom 
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interest of the participants, their aptitudes and inclinations. activities that correspond to the 

interests, skills and desires of the participants are included. 

Another characteristic feature is the optional character of the extracurricular activities, 

carried out in a relaxed, calm and pleasant environment, having means meant to attract the public 

of different ages. It is an optional form of intellectual training that maintains the interest of the 

participants through an attractive methodology. To the extent that it responds to a request for 

professional development, non-formal education in some cases also implies the payment of fees. 

The evaluation of the activities carried out within the non-formal education is "optional, 

non-formalized, with psychological accents, primarily stimulating, without official grades or 

qualifications." (ibidem) In the conditions of the extension of the applications for professional 

training through different forms of non-formal training, there are also situations in which they are 

completed by certificates or diplomas of graduation. 

Non-formal education is important through the following pedagogical advantages5: 

• it is centered on the learner, on the learning process, not on the teaching one, asking the 

participants in a different way; 

• “demitizes the teaching function” and “adequately responds to the concrete needs of 

action”; 

• has a curriculum of choice (“cafeteria curriculum”), flexible and varied, offering 

participants various and attractive activities, depending on their interests, special aptitudes and 

aspirations; 

• contributes to broadening and enriching the general and specialized culture of the 

participants, offering activities of professional recycling, completing studies and supporting the 

disadvantaged categories or exercising the capacity of gifted individuals; 

• creates opportunities for organized leisure, in a pleasant way, aiming at the relaxation and 

restoration of the psycho-physical balance; 

• ensures a rapid updating of information from different fields being interested in 

maintaining the interest of the general public, offering flexible alternatives to all age categories 

and their professional training, emphasizing the immediate applicability of knowledge; 

• trains the new communication technologies, taking into account the scientific-technical 

progress, taking advantage of the opportunities offered by the Internet, television, computers etc.; 

• is non-stressful, offering pleasant and exempt activities from rigorous evaluations, in 

favor of strategies of formative, stimulative, continuous appreciation; 

• responds to the requirements and needs of lifelong learning. 

The limits of the non-formal education indicated in the specialized papers refer to the fact 

that this form sometimes includes much too flexible programs, focused only on short-term 

objectives and too much methodological "freedom" of the educators. Three major pedagogical 

risks would, in his conception, register this type of education, namely: 

 
5J. Birdwell, R. Scott, D., Koninck,  (2015), Learning by Doing, Demos, United Kingdom 
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- “promoting a surface activism, dependent only on the achievement of the concrete 

objectives, often broken by the specific objectives of the formal education; 

- advancing a project dependent only on the available technical means, which can 

unbalance the functional correlation between the subject and the object of education; 

- circumventing the possibilities of real social validation of the results in relation to the 

"diplomas and certificates" obtained at the level of formal education. " 

Perspectives to capitalize on non-formal education in the teaching process 

The prospects for capitalizing on non-formal and informal education in the teaching 

process are related to students and teachers, considering the high potential to support the 

motivation of these categories of actors involved in the educational act. 

From the students' perspective 

It is desirable for teachers to show interest in the concerns of the students outside the formal 

educational framework and to find ways and ways of exploiting them. Thus, they will be 

encouraged to bring, in the process of formal learning, their own learning experiences accumulated 

in the small community of family, friends, a group that shares hobbies or common interests. 

From the perspective of the teachers 

In addition to the fact that they should know how to capitalize on the diverse learning 

experiences of students from non-formal or informal education, teachers should find ways to 

capitalize on their own learning experiences outside of formal learning, in order to energize and to 

streamline the teaching processes that I build. 

A conclusive example is in the teaching-learning process6: 

• Students are asked, at the beginning of the study of a new topic, to share with their 

colleagues what they know about the subject, how and where they learned about an author, a 

historical event, a geographical area, a scientific experiment, etc.; 

• During the approach of a topic, students are asked to relate their own non-formal or 

informal learning experiences that are associated with the new acquisitions (which they observed 

in a mountain trip / vacation regarding the specific flora and fauna of this area, in which films or 

books seen or read by them have learned something new about the subject addressed, etc.); 

• Students are encouraged to demonstrate, through acquisitions acquired through non-

formal or informal education (from various fields: music, dance, sports, literary creations, plastic 

creations, films, stamp collecting, rocks, etc.), to make associations between what they know / 

know how to do what they have just learned, to nuance the knowledge of a topic, using their 

learning experiences, other than those coming from formal education; 

• Students are encouraged to provide examples of learning from the family or from the 

circle of friends, relevant to the deep understanding of the topic addressed in the classroom; 

• Students are encouraged by the teacher to reflect on how they capitalize on new 

knowledge, skills, attitudes, internalized in their daily activities within the formal education. 

 
6 D. Jucan, O. Chiș,  (2013), Guide to pedagogical practice in primary and pre-school education, Eikon 

Publishing House, Cluj-Napoca 
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Expected effects: students feel valued, gain confidence, learn to communicate with others, 

have the opportunity to learn authentically and deeply, from multiple perspectives on a topic, to 

internalize various learning experiences and to clarify their own values and attitudes towards 

knowledge, internalize a continuum between what they learn in school and what they learn in other 

contexts, non-formal or informal. 

The objective practice of the teachers7: 

• Sharing their own learning experiences related to the topic (difficulties / satisfactions / 

sources of information / ways to develop skills or opportunities to internalize attitudes); 

• To relate learning experiences related to the studied topic that they learned from various 

sources (readings, movies, etc.) or that they learned from friends, family members and so on; 

• The introduction, in the teaching-learning process, of some acquisitions acquired through 

non-formal or informal education (specialized training courses or specialized didactics, knowledge 

of a foreign language, computer working skills, reading books, visiting art exhibitions , passion 

for music or nature, etc.); 

• Sharing one's own learning experiences, from which a certain attitude towards knowledge 

and an intellectual style of work results. 

Expected effects: creating a stimulating climate for students, satisfaction of using their full 

cognitive and metacognitive potential in the teaching process. 

In the local observatories for non-formal / informal education, as well as in the formulation 

of quality standards, it should be included the valorization, at the level of the teaching community, 

of the acquisitions acquired by teachers and of their concerns for the continuous education. This 

would also mean a global appreciation of teacher training, not just specialized training: a 

professional portfolio comprising all the acquisitions that help the teacher to be more efficient in 

his didactic activity. 

CONCLUSIONS 

       Non-formal education responds to the learning needs of a group and can be carried out, in 

seminars, training sessions, workshops, through partnerships between facilitators and participants, 

in groups / communities or in other organizations (other than in the education system).  Non-formal 

education can be carried out in parallel with the main education systems, in different contexts: 

either at the workplace and through actions of civil society organizations (youth organizations, 

trade unions, political parties), or at leisure, offered by organizations or services. complementary 

to conventional systems (for example, art courses, music, sports, private meditations for exam 

preparation). 

Usually, it does not end with the granting of certificates. Most often, the phrase non-formal 

education is used with reference to adult continuing education, although its area of scope is not 

limited to adults. 

 
7 D. Andronache, M. Bocoș, V. Chiș,  (2013), Introduction to pedagogy and Theory and methodology of the 

curriculum - Learning guide for students of pedagogical high schools, Eikon Publishing House, Cluj-

Napoca 
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Non-formal education exploits the educational potential of activities designed and carried 

out within an extra  didactic institutional framework, in some cases other than the one provided by 

the education system. We include here the multitude of extracurricular educational actions, 

complementary to formal education, undertaken by the family, cultural institutions, civic, 

confessional or youth organizations and, to some extent, by the media system, when its actions 

meet the characteristics of this form. education. The informal activities are meant to carry out 

educational tasks that the school could only fulfill in part. Their advantage lies in the fact that 

sometimes they better satisfy the particular interests of the students than the lessons held in the 

classroom. The contents of non-formal education are, as a rule, the expression of particular 

searches and options, which explains the high degree of attractiveness it presents for children and 

young people. Compared to the formal education, the non-formal education also presents 

disadvantages: reduced evaluation possibilities, difficulties in correcting misunderstandings, 

confusion, acquired undesirable behaviors, etc. 

The expansion of non-formal education has become an issue of general interest in 

education policy amidst the assertion of continuing and recurrent education concerns and the 

extension of lifelong learning forms into formulas located outside the school system. This tendency 

is amplified against the background of the "global crisis of education", which emphasized the need 

to revise the curriculum, to strike a balance between economic development, society's demands 

and the results of the education system. Starting from the idea that school is not the only place 

where you can learn, the activities developed outside the formal system that came to meet the 

desire of learning of the general public, serving their objectives and providing informational and 

practical assistance to disadvantaged social categories, are amplified. 

The relationship between formal education and non-formal education is complementary in 

terms of content, organization and realization. It should not be overlooked that there is also a 

competitive relationship between the two forms of education. 
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