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STRATEGIES FOR PREVENTING AND DIMINISHING SCHOOL LEAVE 
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       ABSTRACT: PREVENTING EARLY SCHOOL LEAVING IS CONSIDERED TO BE PARTICULARLY 

IMPORTANT, NOT ONLY TO COMBAT THE NEGATIVE CONSEQUENCES OF POVERTY AND SOCIAL 

EXCLUSION ON CHILD DEVELOPMENT, BUT ALSO TO PROVIDE CHILDREN WITH THE MEANS TO 

INTERRUPT THE CYCLE OF INTERGENERATIONAL DISADVANTAGE. 

       CONCERN FOR PREVENTING AND REDUCING SCHOOL DROPOUT SHOULD BE VIEWED AS A 

PRIORITY OF THE EDUCATION SYSTEM, AS THE DETERMINANTS OF DROPOUT MULTIPLY AND 

DIVERSIFY, AS IT ADAPTS TO THE INCREASINGLY CHALLENGING SOCIAL, ECONOMIC, CULTURAL, 

PROFESSIONAL CONTEXT IN WHICH THE EDUCATION SYSTEM WORKS. 

      SCHOOL LEAVING AND EARLY LEAVING THE EDUCATION SYSTEM ARE DISTINCT PHENOMENA; THE 

FIRST REFERS TO STUDENTS WHO DROP OUT OF SCHOOL (AT A CERTAIN LEVEL OF EDUCATION), 

WHILE THE SECOND REFERS TO YOUNG PEOPLE FROM A CERTAIN AGE GROUP (18-24 YEARS OLD) WHO 

HAVE LEFT THE EDUCATION SYSTEM. BEFORE COMPLETING COMPULSORY EDUCATION AND WHO DID 

NOT SUBSEQUENTLY FOLLOW A VOCATIONAL TRAINING / QUALIFICATION PROGRAM 

      THE PREVENTION OF SCHOOL DROPOUT CONSISTS OF THE SET OF MEASURES IN THE FIELD OF 

EDUCATION, OF THE SOCIO-ECONOMIC CONDITIONS, OF THE USE OF FREE TIME, OF FACILITATING 

THE COMMUNICATION, OF MODELING THE BEHAVIOR, OF IMPROVING THE ENVIRONMENTAL 

CONDITIONS, TAKEN IN ORDER TO DIMINISH (ELIMINATE) THE FACTORS OF RISK AND 

STRENGTHENING OF PROTECTIVE FACTORS. 

      THE MAIN INTERVENTION MODALITIES WOULD BE NECESSARY TO BE IMPLEMENTED AT FAMILY 

LEVEL AND CORROBORATED BY INTERVENTIONS AT SCHOOL AND COMMUNITY LEVEL, WITHOUT 

FORGETTING THE EDUCATIONAL-FORMATIVE AND SUPPORTIVE INTERVENTIONS (PSYCHOLOGICAL 

AND SOCIAL) AT INDIVIDUAL LEVEL, TAKING INTO ACCOUNT THE PARTICULARITIES OF THE AGE AND 

CONTEXT. 

      KEY WORDS: SCHOOL DROPOUT, DROP OUT, PREVENTION, EDUCATION, EXCLUSION. 

 

         Introduction 

         School dropout consists of the decision to discontinue the course, before completing a certain 

level of education. There are definitions of school dropout that associate it with early leaving an 

educational path, before obtaining a diploma. 

         At the level of the Romanian educational system, students are declared in school dropout and 

removed from school records after three years from giving up attending studies, during which time 

the student has time to resume and continue his studies. On the other hand, the indicator used at 

national level to have an image on this phenomenon, presented annually in the report on the State 

 
1 Primary school teacher – Hotaroasa,  Urdari -  Gorj county 



Horizons for sustainability „Constantin Brâncuşi” University of Târgu-Jiu,  Issue 1/2019 

 

64 
 

of the national education system, is determined on the basis of the input-output method, according 

to the methodology of the National Institute of Statistics (INS) . 

       Contemporary theoretical and research perspectives can be grouped into three broad 

paradigms explaining the phenomenon of school dropout: 

       1. The psychosocial paradigm considers that people who drop out of school differ from those 

who complete their studies regarding one or more psychosocial attributes or personality traits such 

as: motivation, intelligence, self-image, aggressiveness. 

        2. The interactionist paradigm interprets abandonment as a consequence of the interaction 

between the individual characteristics of the students and those of the educational environment, in 

which it includes social actors such as colleagues, teachers, parents and so on. 

        3. The paradigm of external constraint states that school dropout is not so much a product of 

poverty as a product of pressure from environmental factors that the individual cannot control, 

such as health status or family and professional obligations. 

        Contemporary literature highlights two dichotomous explanatory perspectives on the 

responsibility for the occurrence of school dropout: 

        a.The traditionalist perspective assigns the entire responsibility of the school dropout to the 

students; the term drop-out, characteristic of this perspective, suggests that the decision to drop 

out of school, independent and definitive, belongs to the individual. 

        b.The exclusion perspective assigns the responsibility of the school dropout occurring to the 

school institution; this perspective starts from the premise that a relatively large number of students 

are "expelled" from school (push-out) because of the traumatic experiences of failure and 

frustration experienced in the school environment and the variables related to the school status, 

determined by the school performance of the students, are seen as symptoms and not direct causes 

of school dropout. 

        1. The contextual context of psychological violence in school 

        The school is an institution that offers educational services, transmits knowledge, develops 

skills, forms competences, values, socially accepted norms2. 

        The school is the social institution in which the education is carried out in an organized way. 

        This institution is a decisive factor in the formation of an individual prepared to contribute to 

the development of society, to be prepared for work. The educational process is the one that gives 

the school the decisive role in the formation of generations. 

         In the early stages, children are different in the school environment, a new environment for 

them, a fact mainly due to the conditions in which the primary socialization was done in the family 

 
2 Adrian Gorun,  Teoria procesului de învățământ  (Didactica) – Manual, Editura Universitaria, Craiova, 

2019  
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environment. Thus, the likelihood of falling into the category of those at high risk of becoming 

deviant is different. However, the specialized studies have emphasized that, by its certain 

characteristics, the education system gives equal opportunities to all children to become deviant, 

practically irrespective of their availability for deviance. 

         With the entry of the child into the school environment, the etiology of school deviance is 

enriched with a number of factors related to the functioning of the school as an institution, the 

socialization process in the school and the educational process as such. 

         In this way, to a series of factors with a decisive role in the appearance of deviant behavior 

related to the personality of the students, errors in the family socialization are added and the school 

factor. Given that these factors acted together without knowing exactly which of them had priority 

in triggering and maintaining school deviance, many of the theorists resorted to an explanatory but 

ambiguous concept - school maladjustment. Its ambiguity results from the fact that it is difficult 

to establish a specific difference between school deviation and school maladjustment, which 

justifies some authors to consider them as synonymous. 

         An ambiguous situation is encountered when defining the term as difficult to integrate in a 

school institution, we also meet another significance. The situation of the child who does not have 

normal behavior in a classroom or school for one or more of the following causes3: 

         • mental level lower than the one required to understand the subjects (mental deficiencies, 

psychically or organically delayed) or a form of intelligence (practical, theoretical, etc.) not 

suitable for the respective education; 

         • sensory or locomotor deficiencies that do not allow him to attend school; 

         • school delay due to gaps in the accumulated knowledge; 

         • behavior incompatible with a group life (does not respect the rules imposed, does not accept 

authority, is aggressive with colleagues or teachers, etc.); 

         • specific difficulties in education (dyslexia, dysgraphia, dyscalculia, etc.) that can cause 

disorders in the affective field. 

         School adaptation thus means the existence of a compatibility ratio between the nature of the 

school requirements and the subjective possibilities of the student to achieve them4. 

         If initially in the school education the violence of the teacher prevails over the students, the 

democratization of the education made a shift of the violence directed towards the students, 

channeling it in reverse. At the same time, violence in school is one of the most pronounced forms 

of violence against children, and public awareness of this phenomenon has increased in recent 

years, with many European governments taking the decision to put violence on their work agenda. 

 
3 E. Stănişor, Delincvenţa juvenilă, Ed Oscar Print, Bucureşti, 2009 
4 N., Mitrofan V., Zdrenghea T., Butoi , Psihologie judiciară, Ed Sansa, Bucureşti, 2004, p.81 
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        2. The violence in school 

         School violence is an extremely complex phenomenon, with multiple ramifications: in the 

family, society, school, on one's own person and on the culture. Its various forms are 

interconnected and have a specific dynamic: violence imported from outside the school, but also 

violence generated by the school system; adult violence against students but also violence against 

teachers. 

         An initial problem in the thorough investigation of school violence is its definition, 

"identifying" those behaviors that can be included in this phenomenon. This problem is all the 

more complex since in the specialized literature there are various definitions and typologies of 

violence. Thus, some authors classify violence according to the severity of the forms of 

manifestation, referring to5: 

         • paroxysmal manifestations (crime, rape, etc.); 

         • common forms (challenges, "rude", conflicts, insults). 

         Other authors define the types of school violence according to three criteria6: 

         • crimes (theft, beatings, racism, insults); 

         • the school climate (relationships between students, between adults in the school, as well as 

those between students and adults); 

         • insecurity (violence felt by students and teachers). 

        Based on these indicators, a distinction is made between several forms of violence: 

        • Out-of-school violence, which comes from the environment; 

        • school violence, which refers to the conduct of students who did not integrate into the school 

rules (deviations during class hours, discussions during classes, inattention, etc.); 

        • psychological violence can be both verbal and non-verbal. 

        The biggest problem we encounter in the case of psychological violence is that most of the 

time it is considered a normal situation, tolerable in a school, in the current social context, because 

we find it in all segments of social life (in the media). , within the family, etc.). In the school 

environment, the most common forms of psychological violence are those related to the physical 

or mental traits of peers, behavior most often determined by the age of the students, becoming 

adolescents more attentive and critical about these aspects. 

        Also, students use psychological violence on their schoolmates or teachers either to gain the 

attention of others, in order to become popular, or to gain control and authority. Psychologists 

believe that such behaviors have two causes: 

 
5 Ibidem, pp. 88-91 
6 Al.  Roşca, Psihologie generală, Ed. Didactică şi Pedagogică, Bucureşti, 2005 
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        • internal causes, such as anxiety, depression or problems in controlling negative emotions 

(anger, anger, envy); 

        • external causes, such as inability to solve problems, cognitive rigidity, lack of ability to 

understand the consequences. 

        Depending on the gender of the aggressor, the purpose of the psychological violence on a 

person is different, as follows7: 

           • if the aggressor is a boy, he exercises psychological violence for intimidation, control, 

domination and a sense of personal security, because he considers that the torturer cannot be in 

turn attacked, thus acting as a strange defense system. 

           • if the aggressor is a girl, she exerts psychological violence for manipulation, hurting 

feelings, marginalizing / isolating the victim, or even for cruelty. 

           However, most of the times, the most harmful effect of psychological violence does not 

spread on the person attacked, but on the aggressor. 

          Conclusions 

          Many pre-university educational institutions carry out many activities in the field of juvenile 

delinquency prevention, both during school hours and in extracurricular activities, both separately 

and in partnership with other institutions in the community. Currently, there are no clear 

requirements and instruments regarding the activities of juvenile delinquency prevention in school. 

All activities are performed according to the personal attitude of the teacher and requirements of 

the management team. Often, the people responsible for this activity, usually the executives, do 

not have the necessary training. Appropriately, the Ministry of Education is to develop a clear 

policy of involving secondary and high school educational institutions in youth crime prevention 

activities. The teachers, especially the principals, are to be trained and equipped with the 

equipment and materials necessary to carry out informative - training activities in the field of 

juvenile delinquency prevention (including teaching and support materials for the audience). In 

addition, it is necessary to develop a set of tools and methods that would clarify how to prevent 

juvenile delinquency and antisocial behavior in pre-university education institutions, taking into 

account the attributions of the school psychologist. 

         At school level, the difficulties encountered by minors are: 

         1. those classically represented by correspondence, repetition or expulsions; 

         2. the percentage of non-schooled minors is significant; 

         3. minors who have partially graduated the primary school cycle are in alarming proportion, 

and their intellectual performances are not significantly higher than the illiterate ones; 

        Without analyzing the economic dimension of this phenomenon, it is known that it is much 

easier to predict than to recover, although apparently the initial costs of implementing preventive 

strategies appear to be high, in the medium and long term through the cost-benefit analysis, they 

prove their usefulness. 

        Also, for the identified risk factors, programs and modalities of intervention at different levels 

can be elaborated that can only be implemented after a rigorous multidimensional analysis, a 

period of piloting and measuring the efficiency of the interventions by their operationalization. 

 
7 S.M. Rădulescu, M. Piticariu, Devianţă Enciclopedică, Bucureşti, 2002 
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        Intervention plans, programs and strategies regarding the monitoring, reduction and control 

of juvenile delinquency involve beyond the statistical, sociological, psychological, legal and 

economic dimensions that would aim to analyze the cost-benefit analysis before implementing any 

intervention. 

       In the development of prevention programs (primary and secondary) as well as intervention 

programs (tertiary prevention), it would be beneficial and desirable to differentially target the risk 

factors that affect personal development in order to reduce vulnerability and prevent criminal 

offenses among adolescents. 

      The main intervention modalities would be necessary to be implemented at family level and 

corroborated by interventions at school and community level, without forgetting the educational-

formative and supportive interventions (psychological and social) at individual level, taking into 

account the particularities of the age and context. 

       Decreasing and controlling the phenomenon of juvenile delinquency can be achieved beyond 

the elaboration of prevention and intervention plans and strategies only insofar as there is an 

efficient and functional network in which the family, school, community and all institutions 

directly involved in addressing this phenomenon. 
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